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' CHAPTER I 
I • THE PROBLEM 
Statement of the problem. The purpose of this study was 
1. to build a more compre1lensive guide for tlil.e evaluation of the 
:, 
student teacher i~ the classroom, with a~ accurate, specific, 
' aE.d objective metlll.o€1. of evaluating tlile work by tlile supervisiJilg :: 
~ i 
teaeher. It was also the purpose of this study to do tlil.e 
follewing thiE.gs: 
I. 
II. 
Through a review of literature 
!; 
A. 
B. 
c. 
D. 
E. 
F. 
To establish the importance of studelilt teachililg. U 
importanGe of student • s . li 
the teaching-learning si tuation~l 
To establish the 
preparedness for 
To establish the importance of the role of the 
college supervisor to promote professional 
growth of the student. 
To establish the importance of the role of the 
supervising teacher to promote professional 
growth of the student. 
H 
i! !l ,. 
!! 
ij 
1: 
li II 
I! 
I' II 
:! 
To establislil the importance of evaluation by 
supervisine teacher and the student (self-
evaluatioR). 
tlil.e!l 
jl 
li 
II 
I~ 
To establish a recognition of the various 
evaluative techniques in use. 
ll 
!: 
li 
I' 
Through survey 
n ll 
1: 
i! 
To obtain a sampling of tlll.e ratiE.g sheets used 
by teacher training colleges in New England at 
elementary school level. 
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III. Through analysis 
To tabulate the frequency of items listed Oil. 
the data made available tb.rough the survey. 
' r d 
II 
li 
II 
II II 
,I Importance of the study. Tlil.e problem of evaluatill.g the~~ 
student teacher exists because of a lack of a standard, an. 11 
i:m.flexible and accurate measure by which a student teacher 1 s ·1 
i performance can be evaluatea. 
This standaxd plus the human elements involved make it 11 
virtually impossible to measure any student teaeher by_a 
II 
11 yardstick 11 but does not preclude a guide to evaluation. !I There 
have been many guides and evaluative criteria built and 
created in the past. In the post World War II era, with the 
ll II 
I 
·I 
11 
rapid growth and development in the field of education, there r, 
II is now all. acute consciousness of t~e need for a more adequate · 
I means of rating the student teacher by the supervising 
teacher. 
In recognition of the difficulties in measuring human 
factors, and the above variables, this study was begun. 
II. DEFINITIONS OF TERMS USED 
Student teacher. 
the following terms: 
1. 
2. 
3. 
4. 
5. 
Apprentice 
Assistant 
Cadet 
Intern 
Neophyte 
The student teaGher is referred to 
I 
I 
i 
I 
i 
l 
)I 
!I 
6. 
7. 
8. 
Practice Teacher 
Student 
Teacher Candidate 
These terms refer to tfie person who is gaining pra0ti-
II 
il 
l1 cal experience, under expert supervision, in a teaching 
II 
II 
11 
i! 
11 
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I' l 
situation where he is becoming familiar with realistic and 
actual organization and procedures. 
Supervising teacher. The supervising teacher has been 
calleGI.: 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
Classroom Teacher 
Consulting Teacher 
Cooperating Teacher 
Critic 
Demonstrating Teacher 
Directing Teacher 
Elementary Teacher 
Master Teacher 
Participating Teacher 
Sponsoring Teacher 
Training Teacher 
She is the classroom teacher in whose room the student 
teacher is serving an apprenticeship period. 
College Supervisor. He, too, has many titles: 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
Advisor 
Consultant 
Critic Supervisor 
Supervisor 
Coordinator 
Director 
University Instructor 
He is the person from a college or university who 
supervises the work of the student teacher and who serves as 
the coordinator between the college and the supervising 
teacher. 
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CHAPTER II 
REVIEW OF LITERATURE 
·I 
I. STUDENT TEACHING I 
1 Today before one enters the teaching profession he 1 
II 
1
:: usually has had an opportnni ty to have an apprenticeship perio1' 
under one who has been in the profession for some time. This 1 
II, has given the student a first hand look at the multiple 
! aspects involved in teaching. This experience is referred to !1 
j as Student Teaching. 
II 
,, 
Michaelis and Grim have told us that ... 11 student teach-
ing is an opportunity to gain practical teaching experience 
under expert supervision. 11 l They contim:1e by saying that it 
is .•• "a chance to learn about the actual work of the teacher 
in the classroom, on the playground, in the lunchroom, and in 
,
1
. special activities. n 2 
In the preface of their book, Schorling and Wingo3 said 
I that ••• "the concept of student teaching is too limited. We 
!! 
1\ need to think of it as living with pupils in a great variety 
II I in the ~i~~~n~~r~i~~~~~is(~~~ i~~~:R.p;~!~ic!~~a~~~d~~~.:eacher 
I 1953>,"" p. 11 
I ' II 
1 2Ibid. 
3Raleigh Schorling and G. Max Wingo, Elementary School I Student Teachi:m.g: (New York: McGraw Hill Book Company, 1950) , 
lj p. X. 
I! 
I 
i• 
'I 
I' I I! il 
H ,, 
il of situations in which the emphasis is on the effort to get a !I 
i' II 
11 cl.esirable imterplay between individual and environment that 1 
'/ contributes to normal growth." 3 
1
1 
I Curtis and Andrews have stated that student teaching j 
~~~ II; I is quite often regarded as the ... 11 most important single ex-
~~~ peri.encett 4 in a teacher education program. This attitude 
II toward student teaching was corroborated in a study by Persky II 
'I in which she attempted to find how student teachers regaraed 11 
I
ll their field work experiences. It was found that this experien-11 
I ce was considered very valuable in the estimation of the ! 
t students. They felt that the observation, experience, and ,
1
1 
I! 
'I 
I
ll participation which was afforded was an excellent introduction 
I to their future careers.5 
I The numerous situations which student teaching has 
!1 presented to the neophyte has enabled him to develop three 
.I II 
Jl attributes that are essential to the teaching profession -
I professional knowledge, professional skill and professional 
,, 
ji j udgmen t . 
,, 
:I 
l'l 4Dwight K. Curtis and Leonard 0. Andrews, Guiding You.r 
I! Student Teacher (New York: Prentice-Hall Inc. , 1954), p.l. 
l! 5Blanche Persky, 11 Value of Field Work Experiences, 11 
I! Journal of Educational Sociology, 29:113-119, November, 1955. 
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Curtis has explained these three professional attributes for 
us. He said that ... 11 knowledge would include content of 
courses, conclusions drawn from research resources, inform-
ation gleaned from personal experience and opinions of leaders 
in the field. n6 
I· One must be able to instruct to be able to do any teach- 1 
II ing. We are told by CurtiS that under professional skill not I 
·I only the teaching but ..• 11 clerical, administrative,' personnel, 
I 
'I 
scholarship, leadership and managerial 11 ••• skills must be 
developed.? 
Professional judgment is important. Judgment itself 
comes easily to some people but for others it is something 
i that has to be developed and applied. To aid one in his 
attempt to perform this skill Curtis has given the following 
formula., u (1) make a diagnosis, (2) determine a prognosis, 
(3) give treatment, and (4) evaluate results. 11 8 
This has seemed to many to be a great amount to be 
developed in the eight weeks or the semester that is devoted 
to practice teaching but since this experience •.• 11 has been 
\ and is likely to continue to be the most important phase of 
II 
II 
i' 
6Curtis QJ2.· cit., p.4. 
l 
1! 
,, 
II 
8rbid., p.5. 
I 
I! 
II 
'I 
H 
! ~
II 
I 
I 
the professional education of prospective teachers 11 9 ... the 
effort to provide these necessai"y tools must be made. 
The three people who form a triangle· in the apprentice 
ship situation ai"e (1) the student, (2) the supervising 
teacher, and (3) the college supervisor. They make this a 
three-way process. How each can do his part to make it a 
, useful process, we have endeavored to relate in the following I pages. 
1! One of the vi tal things that must be done during this I 
II . thell practice teaching period, also, is to decide what progress . 
II I II student is making. Tll.is is done by e.valuation. Why and how I 
I evaluation is done :::ayT:l:T::T b:EA:~:ssed. 
I The work of the student in college has been preparing 
him for the day when he would begin his real teaching ex- I 
It would seem that he should have a picture in his II I perience. 
I mind of the things that help to make one a good teacher. 
II 
In 
In a study done by Schultz and Olsen in an attempt to find 
I devices to better the selection of teacher candi.dates, they 
I 
II II 
'I II 
•I 
II 
II Jj 
11 
II ,, 
i! 
;i 
arrived at the following definition of a good teacher: 
9 Schorl ing, .QJ2.. cit . , p. n. 
~.· 
II 
'I 
I 
I 
'i 
'I 
I 
I 
I, 
II 
I 
8 
He is a creative person.who had an abundance of 
initiative and enthusiasm. He had a genuine 2nterest 
in his pupils and· a positive attitude toward teaching. 
He was able to·adapt·to new and un:forseen situations. 
In his classroom his work was well-organized. The 
ability to organize and plan was combined with a good 
understanding of the teaching-learning process, a 
knowledge of subject matter and a knowledge o:f teaching 
methods. He understood his students and was able to 
involve them in classroom activities in such a way as 
to promote and hold their interest.lO 
Harding has stated that student teachers have had a il 
II 
1: misconception of this experience. 
II 
He said that it is not a 
IJ 
course in which the student is •.• utaught how to teach 11 ll •.• 
but rather its overall purpose is to aid them to ... 11 learn 
actively how to teach.ul2 He continued by saying that he 
believed practice teaching had a four-fold purpose. 
1. To teach professionalized subject matter and 
methods. 
2. to provide opportunities :for the student to observe 
and participate in using subject matter and 
methods. 
3. 
4. 
To promote understanding of child development and 
teacher-learning process. 
Raising the level of g.bility in factors o:f com-
petence for teachi~g.l3 
lOR •. E. Schultz and M. M. Olsen, 11 How to De:fine a Good 
Teacher, 11 School Executive, 73:47, July 1954. 
I 111. W. Harding, 11 Note to Student Teachers 
I 
VJ.SJ.on and Evaluation of Their Work, 11 Educational 
Bulletin, 30:57-63, March 1951. 
on the Super-
11
. 
Researcla ! 
I 
II 12rbid. 
I' . Hlbi6., 
II 
I 
I 
l 
,, 
I 
I 
I 
! 
The student has spent many years preparing for the day i) 
II 
I 
when he actually can teach. It should be realized that he 
will get as much from his internship as he puts into it. 
His college courses have been preparing him to plunge 
in and take over any of the numerous tasks performed by a 
teacher. He must be ready to plan those things that he will 
teach so that each lesson will be an exciting new adventure 
for each child. He should be prepared to present clever and 
interesting motivation and stimulate children 1 s interests into 
the areas where the greatest learning takes place. 
Qualities of leadership must be developed that will 
enable him to delegate responsibility, yet be the guiding 
force in the room. Facts about child growth and development 
are considered very important. Also, one must have the know-
ledge of how learning takes place and he must realize how much 
should be aware and in which he should endeavor to improve as 
he has discovered the need for it through self-evaluation. 
These things are listed below. 
1. Ability to plan and manage his time. 
I 
I 
II 
!i 
I 
I 
II 
!I 
I! 
!I I! 
I 
I 
I' 
:I 
ij 
,, 
11 II 
II 
,I 
II I I I 
I 
I 
I 
II 
II 
II J 
n 14James Burr, Lowry Harding and Leland Jacobs, Student I! 
Teaching in the Elementary School {New York! Appleton, II 
Century Crofts, Inc., 1950) pp. 2-7. ii 
,, !i 
jl 15schorling, QJ2.. cit., pp. 19-25. 11 
.L. i-ll 1,\ 
I! ;: 
l ! ! ~
:: 
____ jL ___ · ----
2. 
3. 
4. 
5. 
Awareness of personal appearance. 
Awareness of the necessity for a pleasant manner 
with all people with whom you work. 
Awareness of the necessity of having a pleasant 
voice. 
Ability to use the English language in a facile 
manner. 
6. Ability to write clearly and distinctly. 
7. Awareness that constructive criticism can be 
valuable if taken and followed. 
10 
Armed with all these knowledges, b.abi ts, and attitudes I 
and learnings, the student can be expected to have a frui t:ful, !1 
thoroughly enjoyable experience. I 
I 
III. SUPERVISING TEACHER I 
Training student teachers has been and will continue 
to be a challenging project. There are many benefits for all 
concerned when a student is working in a room. Pfeiffer has 
said that •.. 11 the pupils have the variety offered by another 
personality in the classroom. A change may make school more 
interesting and less monotonous to the group. Also, the 
teacher and the class have the stimulation of new ideas, a 
new approach, and varied techniques. nl6 
When one has accepted the role of supervising teacher 
16rsobel L. Pfeiffer, 11 Shall I supervise a student 
Teachern, Clearing House, 28:301, January, 1954. 
•' li 
II 
d 
il 
I! 
ji 
.! 
:i 
\I 
ll 
ii I 
;::;-------- --·------ ____ 11 'I =====r======~==============================-------~ 
she must ... 11 help student teachers become self-directive.ul7 
To make the new teaching situation functional ... 11 the work of 
the student is planned, organized and directed as a learning 
exercise in a teaching-learning situation. nlB 
I 
1: 
I! li 
II 
'I I, 
r 
I 
The experiences that are provided by the supervising ! 
teacher must be many and varied. I There should be opportunities 11 
tl 
II 
which enable the student to provide for the learning of pupils ii 
II 
by (1) use of psychological principles of learning, (2) use of 1! 
II principles of child growth and development in learning si tua- p 
il 
1
1 
tions, ( 3) maintaining an atmosphere in the classroom that is II 
II 
I' 
conducive to learning and that is marked by a sense of balance ll 
li betw_een· freedom and security, (4) systematic planning, ( 5) the 11 
li 
use of varied teaching techniques, 6 the use of remedial and ( ) 
1',, 
diagnostic procedures, (7) the use of adequate procedures of 
I evaluating pupil achievement .19 
\ The supervising teacher should provide experiences in 
i which the student teacher can counsel and guide the pupils. 
They should be able to give pupils an understanding of our 
17Harold Adams and Frank Dickey, Basic Principles of 
Student Teaching, (New York: American Book Company, 1956), 
II p. 5 • 
1
.1 18Ibid., p. 22. 
II 
I
, 19John v. Michaelis, Lucius Kinney and Robert Bush, 
11 Evaluation of Student Teaching, 11 Evaluation of Student Teacl.a-
' ing, Twentieth-Eight Annual Yearbook of t~e Association for 
Student Teaching, (Lock Haven, Pennsylvan1a: 1949), pp. 8-9. 
II 
II 
li 
II 
II 
II 
I 
I 
II 
li 
II ii 
.I li 
II 
II 
II l! q 
I 
.l 
I J= 
I! 
'I 
l 
I 
:! 
:j :: 
II :' 
,, li, 
ii I' 
II - .. II 
_____ IL !~I 
-~u1.tura1. heritage. Opportunities should be provided for the IJ 
1,1 ·:~udent to participate in school activities, to assist in 
1
1,
1
1 
e I maintaining good relations between the school and the rest of I' 
I'
ll 1 the community and good professional relations. 
/ In Bond•s20 study of the rating sheets of 855 student II 
' r I teachers, he found that students were consistently high in 1! 
Jl personal factors and lowest in quaJ.i ties of professional 11 
'I competence with scholarship traits falling between the two 11 
I extremes. This would suggest that provision for classroom II 
I it 
activities in which these teaching skills can be. developed II I .I 
I should be presented often because the ai~ of the supervising !1 
I II 1 teacher is to help the student to become as successful as .J 
Persky stated in her findings that good evidence 
I 
possible. 
l
i was obtained to bear out the contention that success in the 
field, specifically student teaching, may be expected to lead 
I 
to success on the job. 21 To be successful teachers students 
must bring about effective learning. · As Mursell stated very 
aptly, liThe ultimate criterion for success in teaching is 
-- results. 1122 
20Jesse A. Bond, 11 Strengths and Weaknesses of Student 
Teachers, tt JoUJ.'nal o_f_ E=d:.::u:;;:::c:.;;;a;;.;:t:-=i:..:o::..;;n;;;;.;a;;;:l::.. Research, 40:20, September, 
1951. 
21Persky, ~- cit., p. 116. 
22James L. Mursell, Successful Teaching, (New York: 
McGraw Hill Book Company, 1954), p. 1. 
1! 
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IV. WHY EVALUATE 
Each year each student teacher is faced with the 
laboratory experiences tha~ are the most impo:rtant aspect of 
ll 
II 
ij 
't 
'I 
,, 
his professional education. It is necessary that he should II 
evaluate his work. It is necessary that he should be evaluat- 11 
ed. 
I 
I! 
!I 
I
I Every year, too, superintendents are faced with the 
1
!1
1
1 
II I 
problem of obtaining more well-trained, well-equipped and .
1 
stimulating teachers for the schools of America. Student 1 
II l: 
I teaching has p:rovided an opportunity for careful, accurate andj! II I scrutinizing evaluation of these future teachers. lj 
We are told by Adams and Dickey that evaluation ... 11 is II 
I 
a continuous process 11 in which efforts are made to improve the I 
quality, character, and di:rections of the student teaching 11 
aotivity. 1123 1l 
I 'ill. 11 The primary purpose of evaluation should be to help . 
I il I the learner see where and hovr he can become more efficient in il 
learning, 11 said Simpson. 24 He told us that (1) the learner II 
II 
I 
I 
should have guided evaluating experiences so that he can 
evaluate with greate:r efficiency (2) with appropriate guided 
evaluative experience, the courses of action taken by the 
23Adams, Q.:Q.· cit., p. 346. 
II 
II 
,I 
II 
II 
tl 
I! jl 
r 
.! 
24:R_ay H. Simpson, Improving Teaching-Learning 
(New York: Longmans Green Company, 1953), p. 223. 
Processes lj 
II 
I! !I 
ii 
r 
j, 
- I li -~~I learner II 
,: 
II 
should be gradually improved and (3) evaluation 
I 
II 
I 
! 
\I 
I 
I 
should help the student discover strengths, weakness, and 
methods of eliminating the weaknesses and capitalizing on 
strengths. 25 
Evaluation should be a continuous.process that com-
mences at the start of the training period and is always in 
q 
I' II 
:I 
,. 
II 
ji 
progress. Though we know that evaluation tries to discover II 
11 how much, n we are reminded by Troyer and Pace that ... 11 it is II 
especially concerned with the question of what value. n26 
v. HOW EVALUATE 
li 
li 
lj 
I! p 
11 
Coordination of the work of the college and the public II 
school is done by the college supervisor. It is he on whom \1 
is placed the responsibility for strengthening the understand-!i 
I( 
ing between the teacher and the student so that the teaching- II 
learning situation will be a profitable and happy one for its i 
t\'YO participants - supervising teacher and student teacher I! 
II 
and the childxen concerned. It is his duty to visit, observe,~~ 
and help evaluate the student teacher. II 
.I 
Evaluation must be conducted by the supervising teacher~~ 
in a constructive, helpful and agreeable manner with this 1 
II 
II 25rbid. , p. 226. ~, 
and Robert Pace, Evaluation in Teacher I\ 
D. 0.: American Council on Education, \\ 
26Maurice Troyer 
Education, (Washington, 
1944) p. 1. I· II 
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thought always in her mind, 11 How can I help this student 
We are told by Curtis and Andrew that ... Uthe effect-
iveness of evaluation depends on how one proceeds at a confer-
! 
ence level. n 28 He has given five principles which are helpfuljl 
to conducting a program of student teacher evaluation. 
l. 
2. 
3. 
4. 
The evaluation program in student teaching is, for 
the most part, informal and cooperative in nature. 
I 
focused 11 
The evaluation program is continuous. 
Student evaluation is specific. 
The evaluation program for the most part is 
upon student growth in self-evaluation. 
5. The evaluation program makes provision for student 
and teacher record of student growth.29 
27George E. Hollister, 11 The Use of the Conference in 
the Evaluation of the Student Teacher Program, 11 Evaluation of 
Student Teaching, Twenty-Eighth Annual Yearbook of the . 
Association for Student Teaching (Lock Haven, Pennsy1van1a: 
I 
I 
19 49) ' p. 55. 
28curtis, Q2· cit., p. 291 
29rbid. , p. 202. 
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i! Przychodzin, 3° Callan, 31 Curtis32 and Michaelis33 have II 
II 
suggested ways in which effective evaluation might be carried /1 
a. single lessons 
~~ on. 1. 'l 
Rating scales 13. Evaluative Criteria 
1
,
1
. 
II 
b. final analysis 14. Questionnaires IJI 
2. Observation 15. Anecdotal Records ,
1 3. Progress Charts 
4. Running Comment Sheets 
5. Time Check Sheets 
6. Cumulative Record 
7. Rationale Process 
8. Informal Conferences 
16. Logs or Diaries 
17. Recordings 
18. Stenographic 
19. Case Studies 
i 
II 
I' II 
I 
I 
,, 
,, 
20. Tests of Personal- 11 
ity ,, 
!' 21. Sociodramas 1l 
9. Check Lists 'I 
22. Summary of Teaching! 
10. Pupil Evaluations Techniques 1/ 
11. Comparisons 23. Teaching Plans II 
12. Interviews 24. Follow-up 11 
Any of these techniques alone would not be satisfactory Jj 
1: j! • 
30Joe Przychodzin, 11 Method of Evaluating Student 
Teaching, II National Business Education Quarterly, 23: 11-15 
December, 1954. 
II 
i 
II 
I 31John Callan, u Techniques of Self-Evaluation of I Student Teaching, n National Business>~"Quarterly, 23: 23-25, 
i· ~I 
I 
II December, 1954. /!dvrAtl.ftl 
32eurtis, £R· cit., p. 293. 
33M. h 1· - . t p 15 lC ae lS, Q2. ~-, . . 
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I The best final evaluation would be reached by employing 
several of these during the training period. Barr, Burton and 
Brueckner have said that when we choose any evaluative tech-
niques we should have these criteria in mind. 
1. The device should fit the purpose for which it is 
being used. 
2. The device should provide data of the desi:red 
degree of accuracy. 
3. 
frequently mentioned categories were (1) personality and 
personal characteristics, (2) ability as a teacher, (3) 
mastery of subject matter, (4) professional equipment, (5) 
scholar-ship, (6} professional competence, (7) teaching success 
as evidenced, (8) attitude, (9) appearance, (10) classroom 
management, (11) teacher-staff relationship and (12) teacher-
pupil relationships.35 
In the construction of Bach's Evaluating Scale the two 
general traits that were ranked very high in frequency were 
classroom management and appearance. The next in order of II II 
II 
34A. s. Barr, W. R. Burton, and L. J. Brueckner, ii 
- Supervision (New York: Appleton Century Crofts, Inc., 1947), ~~ 
p. 343. II 
35D. E. Wilson, IISUTvey of Evaluative Instruments in l\ 
fornia Teacher-Training Institutions, 11 Journal of j[ 
, ational Research, 42: 652, May, 1955. i! 
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18 jl 
importance and frequency were initiative; voice, knowledge of 
subject matter, use of English, and discipline.36 Forty other 
characteristics were listed with a considerable drop in 
frequency noted. 
I! jl 
I
I 
j, 
I, 
It was interesting to find the manner in which the most li 
II I popular scales described students. The following terms or 
II 
II 
ll 
I 
numbers were found to be used in California Training Schools, 
and on the ratings which we obtained through our survey, poor 
or unsatisfactory; very weak, fair, below average; weak, 
average, good or satisfactory; above average, very good, 
strong; excellent, superior, or very strong; number scale from 
1 to 4; 1-5 in terms of per cents and written descriptions.37 
With the realization that evaluation is a difficult 
II 
il 
I 
I. 
II 
ji 
.I II 
II 
1\ 
il 
j\ process comes the realization that it is impossible to get a I! 
1
'1 perfect device when we are trying to evaluate human beings withiJ 
li 
II their wide range of differences. But interested persons will !1 li 
\1 continue to try to find the best ways t.o accomplish the task 11 
that are humanly possible. 
36'Jacob 0 .. Bach, IIA Scale for Evaluating Student 
Teaching, n Evaluating of Student Teaching, Tw~nty-Eight 
Yearbook of the Association for Student Teachlng, (Look 
Pennsylvania: 1949) p. 127. 
\ 
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3?Wilson, Q12.· cit. , p. 651. 
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CHAPTER III 
P~AN OF THE STUDY 
I ,. 
II I, 
II 
II 
The purpose of this study was to build a more compre- I' 
hensive guide for the evaluation of the student teacher in the! 
I 
classroom, with an accurate, specific, and objective method 
of evaluating the work by the supervising teacher. It was 
also the purpose of this study to do the following things: 
I. Through a review of literature 
A. To establish the importance of student 
teaching. 
B. To establish the importance of student's pre-
paredness for the teaching-learning situation. 
c. To establish the importance of the role of the 
supervising teacher to promote professional 
growth of the student. 
,, 
II II 
I 
~ h II 
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II 
II I 
I 
. I 
l 
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ii To establish th,e importance of the role of the ii 
I, 
D. 
E. 
F. 
college supervisor to promote professional 
growth of the student. 
To establish the importance of evaluation by. 
l! 
!! 
II 
li 
.I 
II 
II 
( !J the supervising teacher and the student self- 11 
evaluation). 
To establish a recognition of the various 
evaluative techniques in use. 
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ll 
. li I I . Through survey · · · ·- · · - 1: 
. il To obtain a sampling of the rating sheets used ll 
- I 
I 
I 
I 
I 
I 
by teacher training colleges in New England at il il 
elementary school level. 
III. Through analysis 
To tabulate the frequency and the positional 
importance of items listed o~ the data made 
available through the survey. 
il 
'I I, 
I, li 
I' ,, 
II 
II li 
·I 
The sampling used in this study included the following i 
teacher training institutions throughout New England: 
CONNECTICUT 
Danbury State Teachers College 
Hartford Diocesan Teachers College 
Madison Branch 
West Hartford Branch 
New Haven State Teachers College 
Teachers College of Connecticut 
University of Bridgeport 
University of Connecticut 
Willimantic State Teachers College 
Yale University 
MAINE 
Aroostook State Teachers College 
Farmington State Teachers College 
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Gorham State Teachers College 
Madawaska State Training School 
University of Maine 
Washington State Normal School 
MASSACHUSETTS 
Boston College 
Boston State Teachers College 
Boston University 
Bridgewater State Teachers College 
Fitchburg State Teachers College 
Framingham State Teachers College 
Harvard University 
Lesley College 
Lowell State Teachers College 
North Adams State Teachers College 
Northeastern University 
Nursery Training School 
Our Lady of the Elms 
. 
Perry Kindergarten Normal School 
Regis College 
Salem State Teachers College 
Smith College 
Springfield College. 
Wellesley College 
Westfield State Teachers College 
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I Wheelock ·I I I 1 Worcester State TeacherS' College jl 
• ll 'I  NEW HAMPSHIRE  I 
:I Keene Teachers College 
Mount Saint Marys College 
Plymouth Teachers College 
Rivier College 
University of New Hampshire 
i HHODE I SL.A.ND 
Catholic Teachers College 
Rhode Island College of Education 
ll VERMONT 
Castleton State Teachers College 
Johnson State Teachers College 
Lyndon Center State Teachers College 
University of Vermont 
The following letter was sent to the above schools 
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requesting forms in use for the evaluation of student teachers 11 
l' .I
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in their teacher-training program. 
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John Wa:rd School 
Dolphin Road 
Newton Oente:r 59; 
November 23, 1956 
Mass. 
Our wo:rk at Boston University toward a Maste:r's Degree 
in Education is to build a better measure for evaluating the 
effectiveness of the student teacher. 
It seems to us that the qualities and abilities of the 
student du:ring this important period should be evaluated as 
accurately, specifically and fai:rly as possible. We hope the 
outcome of this endeavo:r will giv~ us an instrument that will 
accomplish this purpose to a greate:r deg:ree than most :rating 
scales do at the present time. 
In orde:r to do this, we are seeking sample scales used 
at present in teacher-training schools in New England. We 
hope you will be receptive to our request, and mail to us in 
the enclosed self-addressed, stamped envelope, the one now in 
use at your school. 
May we expect an early response in order that we may 
tabulate the measuring criteria. 
Thank you for your courtesy and cooperation. 
mao 
Enclosu:re 
Very truly yours, 
Margaret M. Aucoin, 
Chairman 
Oleo M. Flynn 
Ma:ry 0. Healy 
Mary T. Morgan 
L ~r-~~~~~~~ 
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il Forty-eight letters were sent and thirty-four responses jl 
,! 
were received. 
I 
This was a return of 70 . 8 3'fo. ll I. 
II 
Part I of TABLE I shows the 11 II 
I The data received were tabulated under frequency and 
l importance of items as surveyed. 
'I frequency, percentage and position of importance of persona-
li ty items. Part II of TABLE I shows the frequency, percen-
tage and position of importance of professional background 
i terns. 
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TABLE I (PART I) 
FREQ,UENCY'; PERCENTAGE AND POSITION OF IMPORTANCE 
OF PERSONALITY ITEMS AS SURVEYED 
QQM 
(F) FREQUENCY 
(P) PERCENTAGE 
(P. I.) POSITION OF IMPORTANCE 
ll 
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PERSONALITY 
Good Health 
Energetic, Alert 
Personal Appearance 
Self Understanding 
Accepts Critism Well 
Sensitive to Need for Learning 
Sensitive to Need of Others 
Good Use of Personal Strengths 
Relates Well with Adults 
Relates Well with Children 
Sense of Humor 
Respect for Individual 
Cooperative 
Integrity 
Accepts Responsibility 
Community Interests 
Aesthetic Appreciation 
Thinks Critically 
Voice 
Tact 
Emotional Maturity 
Professional Ethics 
Posture 
Disposition 
Personal Qualities 
Relationship with Master Teacher 
Rapport with Others 
Poise and self-confidence 
Resourcefulness 
Patienc-e 
Dignity and Poise 
Pride in Teaching Profession 
Realistic Approach 
Sense of Proportion 
Judgment 
Thoroughness 
Courtesy 
Flexibility 
Well-read 
Attendance 
I. Q.. 
College Average 
Special Abilities and Talents 
;; 
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(F) 
16 
13 
22 
1 
16 
2 
3 
1 
5 
6 
ll. 
2 
7 
2 
13 
1 
1 
3 
'21 
9 
11 
4 
5 
2 
5 
8 
5 
3 
3 
4 
3 
6 
1 
1 
5 
1 
3 
1 
1 
3 
1 
2 
4 
II 
. (P) II' 
.121 l 
I 
.098 ll 
!· 
.166 i! 
.oo8 1 
.121 I i 
.o15 1 
.023 ,, 
.008 I 
. 038 1 
.045 l 
.083 !I 
.015 li 
.053 I 
.015 li 
. 098 II 
.008 1
1 
.008 !; 
.o23 11 
.159 ,., 
.o68 1 
.083 ,I 
.o3o 11 
.038 II 
.015 ,., 
.o38 I 
.060 II 
.o38 11 
.023 J! 
.023 i'' 
.030 l 
.o23 
1
1 
.045 ' 
.008 i 
.008 ll 
.038 1, 
.008 'li 
.023 : 
.008 li 
. 008 q 
.023 ij 
.008 !i 
.ol5 II 
.030 ll 
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TABLE I (PART II) 
FREQUENOY,PERCENTAGE AND POSITION OF IMPORTANCE OF 
PROFESSIONAL BACKGROUND ITEMS AS SURVEYED 
·CODE 
(F) FREQUENCY 
(P) PERCENTAGE 
(P. I.) POSITION OF IMPORTANCE 
L 
PROFESSIONAL BACKGROUND (F) 
Educational Background 10 
Generally Well-Rounded 5 
Learns Quickly 2 
High Educational Interest 10 
Insight Toward Child Behavior 8 
Observes Children Well 3 
Accepts All Children 8 
Participates Easily in Activities 2 
Is Liked by Ohildr en 2 
Continues to Learn About Children 2 
Speech 18 
Enthusiasm 8 
Resourceful 10 
Solves Problems Successfully 3 
Initiative 19 
Original 6 
Creative 5 
Adapts Well 10 
Sound Philosophy 2 
Adapts Philosophy 1 
Assumes Responsibility 10 
Plans Well Defined. 21 
Rapport with Children 9 
Plans Well with Children 7 
Resolves Plans Well 9 
Prepares and Handles Material Well 5 
Classroom Routine Management 20· 
Defines Routines Well to Children 2 
Maintains Interest of Children 7 
Uses Resources with Imagination 5 
Uses Community Resources 4 
Uses Information Discretely 1 
Shares Thinking with Co-workers 4 
Respect for Co-workers 5 
Selecting Learning Activities 3 
Skill in Evaluation 3 
Prospects as a Teacher 12 
Cooperation and Loyalty 3 
Discipline (classroom control) 12 
Efficiency in Keeping Records and Reports 1 
Direction of PupilsJ Study Habits 6 
Observance of School Regulations 2 
Use and Interpretation of Cummulative Records 2 
Provision for Democratic Living 1 
Community Relations 4 
Self Evaluation 5 
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.076jl 
.038 I 
.015 ' 
.076 
.060 
.0231 
.060 
.015 
.015 
.015 
.136 
.060 
.076 
.023 
.144 
.045 
.038 
.o76 I 
.015 II 
.0081 
.076,, 
.159 
.068,.,! 
.053 
.068 li 
.o38 I 
.151 I 
.015 I 
.053!1 
.038ji 
.030 II 
.008j, 
.o3o II 
.038:1 
.02311 
.023u 
.o9o 'I 
.0231 
.090! 
.00811 
.0451 
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.008 
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. 038i 
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TABL~ I (PART II) Cont•d. 
FREQ.UENc:t; PERCENTAGE AND POSITION OF IMPORTANCE OF 
PROFESSI 01\fAL BACKGROUND ITEMS AS SURVEYED 
CODE 
(F) FRE(tUENCY 
(P) PERCENTAGE 
(P. I.) POSITION OF IMPORTANCE 
L __ _ 
II 
II I 
l 
li 
jl 
II 
II 
I 
I PROFESSIONAL BACKGROUND 
Foster Pupil Self-Control 
ll 
lj L 
Development of Educational Environment 
Group Dynamics 
Units of Work 
Command of Subject Matter 
Provides for Individual Difference 
Testing Techniques 
Ability in Music 
Skill in Motivating 
Skill in Questioning 
Teaching Aids 
Spelling 
Provision for Student Activities 
Conference Opportunities 
Extra Curricula Activities 
Growth in Ability to Work with Children 
Diagnostic and Remedial Practices 
Provision for Drill 
Teaching for Thought and Un<ierstanding 
Provide Guided Appreciative Experiences 
Provide Creative Opportunities 
Skill in General Participation 
Attractive Bulletin Boards 
Knowledge of Instruction Methods 
Control of Indivaal Behavior 
Fullfillment of Adminstrative Data 
Handles Unexpected Situations with Skill 
Measuring Pupil Growth 
Organization 
Group Techniques 
Capacity for Leadership 
Industry and Perseverance 
Definiteness and Clearness of Aims 
Presentation 
Utilization of Time 
Ability to Command Respect 
Fairness in Attitu<ie 
Helping Children See Their Needs 
Preparation of Seat Work 
What Area Does the Student Need Help 
Development of Right Mental Attitude 
Story Telling 
Ability in Blackboard Work 
(F) 
2 
1 
2 
3 
15 
17 
4 
2 
7 
10 
8 
1 
2 
2 
3 
6 
3 
3 
5 
3 
2 
2 
1 
2 
1 
3 
5 
1 
3 
7 
3 
2 
3 
7 
3 
1 
2 
2 
1 
2 
1 
1 
3 
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(P) 
.015 
.008 
.015 
.023 
.il3 
.128 
.030 
.015 
.053 
.076 
.060 
.008 
.015 
.015 
.023 
.045 
.023 
.023 
.038 
.023 
.015 
.015 
.008 
.015 
.008. 
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TABLE I shows that of the 
data 32.58% were concerned with personality and 67.42% of the 
items were concerned with professional competence. 
The item which appeared with greatest frequency was 
Voice with a percentage of .166. 
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Items appearing with a ten to fifteen percent frequency li 
II II are as follows: 
Good Health 
Accepts Critism Well 
Speech 
Initiative 
Plans Well Defined 
Classroom Routine Management 
Command of Subject Matter 
Provides for Individual Differences 
Items appearing with a five to ten perGent frequency 
are as follows: 
Energetic, Alert 
Educational Background 
High Educational Interest 
Adapts Well 
Assumes responsibility 
Rapport with Children 
Plans Well with Children 
Resolves Plans Well 
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Maintains Interest of Children 
Prospects as a Teacher 
Discipline (Classroom Control) 
Skill in Motivating 
Skill in ~uestioning 
Teaching Aids 
Group Techniques 
Twenty-four items (.183%) of the one hundred and 
thirty-two taken from the survey were above a 5% frequency. 
The remaining one hundred and eight items fell below the 5% 
frequency. 
TABLE II is concerned with rating scales and their 
frequency as tabulated in the survey. 
TABLE II 
RATING SCALES AND THEIR FREQUENCY 
Type of Scale 
Comments 
Check List 
Comments and Check List 
Letter Grades 
Self-Evaluation 
No Form 
Totals 
Response Frequency 
10 
ll 
7 
3 
2 
1 
34 
29.41 
32.35 
20.59 
8.82 
5.89 
2.94 
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il Of the thirty-four returns the tabulation shows that 
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/ twenty-eight teacher training schools used comments, check I 
I ! lists, or a combination of both. I 
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The following is a sampling of ways of grading student ~~ 
teachers as taken from the survey: 
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1. 
2. 
3. 
4. 
(Check one) 
_Needs Immediate Guidance 
Needs Guidance 
__ Good 
(Circle the best description) 
Superior Good Average Poor 
(Circle the letter) 
M--Much growth has taken place in this 
characteristic 
S--Some growth has taken place 'in this 
characteristic 
N--No growth has taken place in this characteristic 
L--Loss has taken place 
(Circle the letter) 
0--0utstanding: rare talent in this area 
E--Excellent 
VG-Very Good 
G--Good 
F--Fair 
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5. (Fill in the blank with the number which best fits lj 
,, 
the description) I! 
3--Average--most students expected to do this 
,, 
II 4--Above Average 
5--Super ior 
2--Below Average 
1--Decidedly Weak 
0--No Basis for Evaluation 
If 5 is used, qualify the reason for rating 5. 
used, qualify the reason for rating 1. 
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•. TABLE III shows how often Student Teachers Rating ~  
were used throughout the training period. 
TABLE III 
USE OF RATING FORMS 
When Used Response 
Final Rating 24 
Mid-Semester and Final 3 
Three Times During Semester 1 
No Indication 3 
As Many Times As Necessary 
As Basis For Conferences 3 
Totals 34 
Frequency 
. 70 
.09 
.03 
.09 
.09 
100 
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I These figures clearly show that the final rating is 
I the one used most frequently. 
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TABLE IV shows those individuals who are responsible for 
the completion of the student teacher rating forms as indicated 
from the survey. 
TABLE IV 
INDIVIDUALS RESPONSIBLE FOR COMPLETING FORMS 
Person Rating 
Supervising Teacher 
College Supervisor 
Supervising Teacher and 
Student Jointly 
Principal and Supervising 
Teacher Jointly 
Pooled Judgment 
Response Percentage 
26 . 765 
4 .118 
1 .029 
2 .059 
1 .029 
Totals 34 100 
These figures clearly show that the Supervising Teacher 
is the individual who is responsible for the completion of the 
student teacher· rating forms in over three-fourths of the 
teacher training institutions. 
A definition of terms used was presented to the seminar 
for approval. The approved listing of definitions was then 
incorporated in the study. 
An evaluative measure was built, using the study and 
analysis of data as a guide. The outcome included three forms. 
They are as follows: 
(1) Mid-term evaluation by supervising teacher l, 
I 
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II 
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( 2) 
( 3) 
Mid-term evaluati'on by the student teacher 
Final rating sheet for the records. 
A form showing the evaluation measure which was the 
outgrowth of our study was sent to those schools of education 
·I who requested a copy of our results. 
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Name 
-----------------------------------
College 
School 
Town or City -----------------
Supervising Teacher 
School Principal 
Final Grade by College Supervisor __ __ 
College Supervisor ___________ _ 
·._., 
. .-/ 
- - It--···- ;.:_ 
Date of Evaluation ;__ ______ _ 
Attendance 
Marking Code: 
l--Is outstanding 
II 
I 
II 
2--Does more than is required 
3--Does satisfactory 
4--Needs more help in 
5--Very weak in 
X--No basis for evaluation 
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PROFESSIONAL QU.A.LIFIC.A.TI'ON FOR TEACHING 
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Educational Background 
Gets Along Well With Co-workers 
Recognizes That Certain Information Must Be Conf'identia 
Room Atmosphere 
Indication of good teacher-pupil relationship 
.indication of study skills being applied 
Good healthful atmosphere 
Centers of interest 
Accessibility of working material 
Classroom Control 
Has insight toward child behavior 
AcceEts all children 
Shows growth in ability to work with children 
Maintains children's interest 
Guides children toward self-evaluation 
Guides children toward self-control 
Provides opportunity for leadership 
General Ability to Teach 
Plans well defined 
Plans well apQlied 
~hows industry and perseverance 
Shows initiative and resourcefulness 
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Plans well with children 
Provides for pupil participation 
Provides for the gifted child 
Provides for the average child 
Provides for the slow child 
Encourages pupil study habits 
Use of questions to promote critical thinking 
Skill in motivation 
Use of multiple evaluative techniques 
Skill in routine manaEement 
Command of subject matter 
Applies group techniques 
Diagnoses and uses remedial 
practices 
Prediction for Success in Teachin 
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CHAPTER IV 
THE INSTRIDlENT AND INTERPRETATION OF TERMS 
' 
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!j II 
·lL=== il 
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II II II ~nterpretation of Items Used in the Developed Evaluati~~~ 
•• I, 
Measure. The qualifications that are presented in the instru- ii 
II 
ment were selected, in part, from the survey sheets which were II 
II 
ll 
I 
il 1J tabulated for this purpose. Some of the items appeared fre-jl il quently. Others, which were considered important were added, 
I~ 
II II 
ll 
although the survey showed that they appeared with less fre- II 
II 
I quency or not at all. All items used were considered essential!! I! II to give a complete picture of the background, abilities, and I 
li 
.I skills of the student teacher. 
II 
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After the material had been compiled, it was decided to 
1~1 group all items under the following two classifications: !i 
I 
Personal Qualifications 
Professional Qualifications 
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' I The specific headings under the two main classifications\! j, 
lj were listed in the following order: 
Personal 
I Health 
II 
Appearance 
Speech 
11 Voice 
II 
Emotional Maturity 
Social Maturity I Special Abilities 
· Other Personal Experiences 
I 
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I 
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Helpful to Teaching 
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Professional 
Personal 
Educational Background 
Gets Along Well With Co-workers 
Recognizes That Certain Information Must Be 
Confidential 
Room Atmosphere 
Classroom Control 
General Ability to Teach 
Teaching Techniques 
Prediction for Success in Teaching 
Health. Good health is a primary requisite for good 
teaching, and for the best welfare of the children and 
the teacher. This includes vitality and posture. 
Appearance. A teacher's appearance was considered 
important, next to health, because she is a model for 
II 
II 
II ji 
I' 
I 
I 
II 
l! 
I 
She I 
should be well-groomed, neatly dressed and in good taste11 
those children who sit before her every day. 
at all times. !I 
Iii Speech. A teacher 1 s vocabulary and enunciation must be 
1
1 
II well developed because she is the exponent of the I! !I 
She should speak 11 
'I 
language to be used by her children. 
clearly and distinctly. Any speech impediment should 
be corrected in so far as it is possible. 
Voice. Quality, pitch and expression should be 
pleasing, well modulated, and have appropriate nuances. 
Emotional Maturitz 
Self-confidence. When a teacher's knowledge is 
strengthened by self-confidence, it is transmitted to 
the children who gain confidence too. 
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Handles unexpected situations well. Emergencies must 11,. 
be met every day. Children become ill, accidents li 
occur, discipline problems arise, etc. These emergen11 
cies should be met with calmness and handled in a .,.,. 
capable manner. 
r Accepts responsibility. A student teacher should be 
able to accept responsibility for any task that is 
assigned. 
Accepts criticism~ In a new situation, especially 
teaching, there are many suggestions that can be 
offered by superiors to improve teachi.ng attitudes 
and techniques. The suggestions should be accepted, 
and an effort made to carry through so that improve-
ment will be evident. 
Adapts well~ The teaching-learning situation may 
present multiple experiences for the student teacher. 
She should be willing to meet each experience, cope 
with it, and evaluate it to produce growth~ 
Fairness in attitude and action. It must be realized 
by the student teacher that fairness is an important 
factor in dealing with children's problems. Favor-
itism should be avoided. Everyone should have the 
opportunity to par.ticipate in a democratic manner. 
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Self-control. The importance of self-control cannot i; 
be stressed too strongly.- It demands patience, under-ll 
standing, and the ability to forget one 1 s own personal\\ 
problems while working with children. 1: 
Good sense of humor. This characteristic includes 
ability to see humorous situations, to enjoy the 
children, to listen to their interests, plus the 
ability to laugh at oneself. This is an excellent 
technique for releasing tension. 
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Social Maturity. Poise, tact, courtesy and friendliness Jl 
toward administrative personnel, co-workers and parents I! 
I. 
should be evident. Willingness to participate in meet- jl 
.I 
ings, committees, and other extra-curricula activities 
whenever possible is also indicative of maturity. 
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Special Abilities. Many student teachers have well 
developed special talents which can be utilized in 
their work. These talents are listed as follows: 
Music. She may have the ability to play a musical 
instrument, to sing, to direct a play or chorus. 
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I' I Artistic. She may have the ability to lead children 1!1 
to interpret creatively in writing, drama, or music. 
Scientific. This is a scientific era. Special 
talents or knowledge in this area would be very 
valuable. 
I 
! 
I 
I 
,I 
" Linguistic. It is believed that foreign languages :: 
can be taught in the elementary school. This theory I! 
is now being explored in many school systems. A ij 
good knowledge of some foreign language could lead to !i 
contributions in this field. !1 
ll I Personal Experiences. Personal experiences that have I' 
.j 
I: been a part of a student teacher 1 s life can be valuable in her li 
1
1
1 association with children. Camping, playground work, settle- II 
•I 
I 
ment work, or traveling may enrich the teacher's understanding I! 
I 
. II 
of children. li 
II II II Professional ,I 
Educational Background. Some knowledge of the college ·II 
I !1 
preparation of the student teacher, culturally and jl 
professionally, would be revealing to the co-operating 11 
ll 
" 
teacher. 
!l 
lj 
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II ,I 
Gets Along Well With Co-Workers. The s.tudent teacher 
is pleasant and cooperative with the faculty of the 
school in which she is teaching. 
Recognizes That Certain Information Must Be Confidentiall 
During her teaching period she may have access to 11 I~ 
school records. She must recognize that which is con- Jj 
fidential. !! 
Room Atmosphere l 
Indication of good teacher-pupil :relationship. There 
should be evidence of good rapport, attention, and 
I 
guidance being used in the bclea
1
. ns:roapom:P
1
•
1
. ed. There jl! 
Indication Q£ study skills ~ _ 
should be evidence of good application and concent:ra- 11 
tion toward successful achievement. It should be 1 
apparent that children are using material.s with under-
standing and security:: 
.QQ.Q.Q healthful atmosphere. The room should always 
have proper ventilation, lighting, seating and 
evidences of good housekeeping. 
Centers of inte:rest. These are areas whe:re child:ren 
can wo:rk-,-or where their work can be displayed so 
that one can readily tell what activities are being 
developed. 
Accessibility of working mate:rials. Availability of 
paper, books; encyclopedias, dictionaries, and art 
media is imp~tant so that they may be used with 
greater effic~ency. 
Classroom Control 
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Has insight toward child behavio~. The student 
teacher understands child growth and development, and I 
is able to analyze individual problems. 
ll Accepts all children. The student teacher shows a 
warm acceptance of all children. 
Shows gxowth in ability to work with children. She 
accepts suggestions offered for improvement, and 
works toward new goals. 
Maintains childrents interest. She works with 
enthusiasm, and tries to utilize the efforts of all 
children to some degree. 
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Guides children toward self-evaluation. She directs 
children to be honest and sincere in criticizing thei~ 
endeavors. 
Guides children toward self-control. The student 
teacher guides the child to understand and evaluate 
his behavior in relation to growth and maturity. 
Provides opportunity for leadership. The student 
teacher watches for indications of qualities of 
leadership in children, and creates opportunities for 
experimenting with them. 
General Ability to Teach 
Plans well defined. Lesson plans should be written 
for each lesson. They should be clear, adequate, and 
challenging for the needs of various levels of 
abilities. 
Plans well applied. Plans should provide motivation, 
questions, a variety of materials, and multiple 
evaluations. There should be opportunity for further 
exploration in the planned area should individual 
interest be provoked. 
Shows industry and perseverance. The student teacher 
tries to carry through all plans to a successful 
completion. 
Shows initiative and resourcefulness. The student 
teacher does the obvious without being told, and 
sometimes does more than is expected or required in 
the classroom situation. 
Teaching Techniques 
Plans well with children. The student teacher should 
be ~ble to utilize the interests.and ingenuity of 
children in planning daily work for an optimum of 
academic and social growth. 
Provides for punil participation. The student teacher 
should be aware that each child has something, however 
small, to contribute to the learning si tuation•:; The 
worth of the individual should be recognized. 
Provides for the gifted child. The student teacher 
understands the needs of the gifted child and provides 
opportunities for enriched experiences. I 
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Provides for the average child. The student teacher 
understands the n_eeds of the average child and helps 
him to work toward his highest potential. 
Provides for the slow child. 
understands the needs of the 
many experiences in which he 
She must give encouragement, 
earned. 
The student teacher 
slow child and provides 
can experience success. 
and prais.e when it is 
Encourages pupil study habits. The student teacher 
encourages a respect for well-planned, accurate work. 
She should never aocept work from children that does 
not meet the desired standards established by the 
group, keeping in mind that the quantity and quality 
of achievement will vary with the abilities of the 
children. 
Use of questions to promote critical thinking. The 
student teacher should plan her oral and written 
questions so that the children are guided toward 
independent thought. 11 How and l1why11 questions, for 
example, offer a wider scope for interpretation. 
- . 
Skill in motivation. The student teacher is more 
successful in motivating children to learn when she 
recognizes the purposes for that which she is teach-
ing, is interested as she introduces the problem, and, 
by her own enthusiasm, provides adequate stimuli to 
guarentee success with the group. She should keep in 
mind that a variety of approaches and materials will 
enable the children to seek a solution of the problem 
from many sources. 
Use of multiule evaluative technioues. The student 
teacher, through her college courses, should know 
something of testing principles and be able to adapt 
them in a variety of ways to cover all subject areas .• 
Skill in routine management.. The student teacher 
should learn early that, although her teaching day 
will be full, administrative demands and other 
routine tasks are also important. These should be met 
promptly and accurately wi.th a minimum of emotional 
involvement. 
Command of subject matter. The student teacher, when 
presenting material, should be prepared to answer any 
questions that may arise, or to direct the children 
to source material in order that they may seek their 
own answers . 
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· her knowledge of grouping children for maximum growth 
!i in the learning situation. These teaching groups are II planned to meet the academic or social needs of the il class. 
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Diagnoses and uses remedial practices. The student 
teacher should analyze and interpret the results of 
each evaluative measure used. Then she should plan 
corrective measures for the indicated deficiencies 
anduse them promptly and consistently. 
How the Evaluative Sheet is to be used: 
In order to obtain maximum growth, this evaluation 
!! 
Ill sheet is to be filled in twice during the practice teaching 
I 
j1 period, at mid-semester and at the end of the training period. 
,I 
!! At mid-semester the sheet should be completed by the student 
,, 
I\ teacher for self-evaluation, with one being done by the co-
l· 
lj operating teacher at the same time. These two evaluations wil.l 
L 
!i then serve as a basis for discussion of progress and growth of 
:j !I the student. 
i' ~~ The final evaluation is to be done by the co-operating 
!It eacher at the end of the training period, taking the former 
i! evaluation, discussion, and suggestions into consideration. 
~I 
ll Explanation of the Marking: There are six classifica-
ll ;, tion with which each characteristic may be graded: 
!i 
•I 
~I il 
11 
1., 
n 
!! 
II 
11 q 
II [L_ 
===n-
tj q 
II :I 
H 
~ 
l. 
2. 
3. 
4. 
5. 
X. 
Out standing 
Does more than is required 
Does satisfactory work 
Needs more help in 
Very weak in 
No basis for evaluation 
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